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In order to meet the demands of modern
concepts of elementary education, which stress the
need for resource materials, the elementary school
had to shift to a new type curriculum. Previously,
it had used the study-recitation type procedures,
adapted only to textbooks and memoriter learning.
The entire philosophy of elementary education shifted
from a subject-centered school to a child-centered
school so that all types of reading and reference
materials could be integrated into the curriculum.
The National Education Association had
considerable influence upon the changes that have
taken place in the philosophy, or the practice of
teaching and managing schools in the United States*
A review of the early addresses and proceedings of
the National Education Association shows that the
public library has been mentioned frequently. It
was pointed out at the Detroit meeting of the
National Educational Association in I90I, by Irene
Warren, that public libraries were rendering a fine
service to the schools and in this same year the
American Library Association had held a meeting
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for the purpose of studying the child’s needs,^
According to historical data of school libraries,
the major development of the elementary school library
did not come vintil well into the twentieth-century.
However, educators did recognize the need for elementary
school libraries as early as I918, This came about
because there was growing dissatisfaction with the
classroom teachers who could impart only the know¬
ledge they had acquired in school, or knowledge that
could be easily found in textbooks. Furthermore,
schools were lagging behind and could not keep abreast
with the times, since new ideas and discoveries were
not quickly incorporated into the textbook,^
The Committee on Materials on Education,
appointed by the Society for the Study of Education,
collected the materials which had been developed and
used by more enterprising teachers and published
them as Part I of the Nineteenth Yearbook of the
Society,3
^Hazella M. Anderson, "Services at the
Elementary Level," Library Trends, I (January, 1953),
298.
^Carolyn I. Whitenack, "Historical Development




The reasoa elementary school libraries were
not then established to solve this problem of furnish¬
ing materials, was that educators had regarded the
library as a source of recreational reading and they
were concerned with informational matter; or that
books published in the children’s field were not
sufficiently developed to meet the needs
,Libraries did, however, appear in a few
progressive schools, classrooms were being
converted into libraries and in overcrowded
situation halls, corners of study rooms,
and principals’ offices were being utilized.*^
The needs for a good collection of materials
and a well organized library in each elementary
school were discussed during the National Education
Association’s annual meeting in 1921, The existing
libraries were described as small and inadequately
chosen, and in some cases consisting of gifts from
publishers and old sets of encyclopedias. Even the
collections found in so-called elementary libraries
were stagnant, and therefore played no essential
part in the educational program. For the most part,
books were fovind housed in locked bookcases and in
the teachers' desks so that they could be supervised,
^Anderson, op. clt.
^Ibld.. p. 300.
thus there was little freedom in the use of materials
The program then has been exceedingly slow
unfolding. Such reasons may be set forth
as hesitancy in acceptance of a new philosophy
failure of teachers and librarians to merge
their ideas, overtaxing demands on teachers’
time, shortage of trained librarians, lack
of financial support, overcrowded conditions
in schools, lack of xinderstanding and in¬
ability to plan a library program. Leader¬
ship in the national association of librarians
and educators seemingly was not strong enough
to overcome the barriers.^
Providing a library, directed by a trained
librarian, in every elementary school is still an
issue in elementary education in the 1960’a.
Nevertheless, there is a definite need for well-
organized libraries in the elementary schools, so
that the child can have early the necessary library
experiences which would simplify many educational
problems at all levels. In order to make this a
realization there should be a professionally trained
librarian and an adequate budget to finance the
library program.
Purpose and Scope
This study was designed to show quantita¬
tively the amomt of space devoted to the elementary




of the Atlanta Public Library, and of the Trevor
Arnett Library of Atlanta University, dealing with
the administration and supervision of elementary
schools.
Any references appearing in books found in
the Trevor Arnett and Atlanta Public libraries
dealing with administration and supervision of
schools in general and elementary schools were
considered important.
Methodology
Books were located in the card catalogs of
both the Trevor Arnett and Atlanta Public libraries
tander the following subject headings: "School,"
"School Administration," and "Elementary School
Administration." A list of books dealing with
elementary school administration was compiled after
an Intense check was made of the subjects located
in the catalogs of both libraries.
The index and table of contents of each book
were checked for the purpose of locating information
on the elementary school library. The major headings
that follows were used to evaluate the books: (1)
functions of the library, (2) organization and
administration, (3) personnel, (4) physical facilities,
(^) library publicity, (6) selection of materials.
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(7) financial aspects, (8) organization of book collec*r -
tions, (9) reading guidance and other library activities,
and (10) instruction in use of the library. These head¬
ings were based upon the contents of Gardiner's
Administering Library Service in the Elementary School.^
An analysis was made of the contents of any book
found treating the elementary school library for the
purpose of determining what emphasis was placed upon
the major headings. Moreover, detailed notes were taken
and complete bibliographical information was recorded on
index cards. Also, each line and pages were counted, if
there were pages, in order to ascertain how much space
was devoted to the subject.
A checklist including the major headings discussed
in each reference and other pertinent information to the
study was made in order to organize and write the findings.
Of the 46 books examined only 11 treated the
elementary school llbraryi A coxint of each line devoted
to the elementary school library found in the 11 books
revealed a total of 1,372 lines in all treating the sub¬
ject, The treatment ranged from 433 lines located in
one book to nine lines in another (see Table 1),
^Jewel Gardiner, A^inlstering Library Service
in the Elementary School (2nd ed.; Chicago: American
Library Association, 19^4)•
TABLE 1
BOOKS ON ELEMENTARY SCHOOL ADMINISTRATION AND SUPERVISION WHICH CONTAIN INFORMATION
ON THE ELEMENTARY SCHOOL LIBRARY: AUTHOR, TITLE, PUBLISHER, DATE AND NUMBER
OP LINES DEVOTED TO LIBRARIES



















Elementary School Organization Macmillan Co. 1945 165
Shane and Yauch Creative School Administration










Rinehart Co. 1956 69
TABLE 1—continued






The Beginning Superintendent Macmillan Co* 1937 66
Cramer and Domian Administration and Supervision











Public School Administration Ronald Press
Co.
1954 10
Enge1hardt Public School Organization
and Administration
Ginn & Co. 1931 9
•H-Complete bibliographic data on these titles appear in the Appendix
CHAPTER II
AN ANALYSIS OP THE TREATMENT OP THE
ELEMENTARY SCHOOL LIBRARY IN BOOKS
ON ELEMENTARY SCHOOL ADMINISTRATION
There were 46 books located on the administra¬
tion of elementary schools which were published from
191I4. through i960. A list of the books which were
compiled appears in the appendix arranged in alpha¬
betical order by author.
Analysis by Date of Publication
Prom the I4.6 books analyzed only 11 treated
the elementary school library and 35 made no mention
of the subject. Of the 11 books that treated the
elementary school library, the largest number of
lines, l,ll4* were located in books published from
1950 to 1959» Distribution of this literatvire was
as follows: 433 lines were located in a book published
in 1956, which was the largest number of lines found
in any one book, and in another book published the
same year only 69 lines were found; the second
largest number of lines, 320, was located in a book
published in 1958; the third largest number of lines,
224, was found in a book published in 1950; in a book
published in 1954» ^ total of 137 lines was located
and in another book published the same year only 10
lines were located, A book published in 195l» treated
9
10
the subject by devoting 1? lines to it.
There was one book published in 1945* found
to devote a whole chapter to the elementary school
library, consisting of l65 lines. On the other
hand, only 26 lines were located in a book published
in i960.
The smallest number of lines, 75» located by
years, appeared in books published from 1930 to
1939* Of this group, a book published in 1937
devoted 66 lines to the subject and in a book
published in 1931, nine lines were located. There
was no mention of the elementary school library
in books analyzed which were published in 194l»
and from I920 through I929 (see Table 2),
TABLE 2
DISTRIBUTION OP THE TREATMENT OP THE










l96o-l96i^. 3 1 26
1950-1959 21 7 1,114
1940-1949 4 1 165
1930-1939 11 2 75
1920-1929 6 • « • •
1910-1919 1 • • • •
Total 46 11 1,372
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Analysis According to Phases of School Library Treated
Little or no emphasis was placed on the
elementary school library until well into the twentieth
century. This was so because from its inception, the
fmotion of the elementary school was assumed to be
the teaching of so-called "fvindamental subjects,"
from textbooks.^
While the elemental^ school library is a
twentieth century development it has received far
too little attention. Upon the examination of 46
books published from 19l4 through i960 dealing with
the administration and supervision of the elementary
school, the findings were appalling. Only 11 out of
46 books made any mention of the elementary school
library. Of this number, 433 lines or three per cent
of the treatment of lines in the book were the largest
number of lines located in any one book on the sub¬
ject. The second largest number of lines, 320 or
1.58 per cent of the total lines in the book, were
located in another book. The next largest amount
of space was fotind in three books which consisted
of: 224 lines or 1.13 per cent; l65 lines or I.I9
per cent and 137 lines or ,6? per cent respectively.
^Gardiner, op. cit., p. 4*
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All the other books devoted less than 100 lines to
the elementary school library. Of this group, only
two books devoted more than $0 lines to the subject.
One of the two used 69 lines or ,4.6 per cent in dis¬
cussing the elementary school library, and in the
other, 66 lines or .33 per cent were used, Fotar
books devoted less than 50 lines to the subject:
26 lines or ,15 per cent were found in one book;
17 lines or ,08 per cent in another; and in one
book each, 10 lines or ,04 per cent and nine lines
or ,04 per cent were found (see Table 3).
TABLE 3
REFERENCES MADE TO THE ELEMENTARY SCHOOL LIBRARY








Treatment of Subject by








356 41 433 3.00
505 40 320 1.58
485 41 224 1.13
453 33 165 1.19
566 36 0.67
613 33 60 0.33
371 40 6q 0.48
524 34 26 0.15
512 42 17 0.08
622 40 10 0.04
595 39 9 o.o4
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Functions of the Library
Educators, especially those who are responsible
for the maintenance of public schools, have begun to
realize that the elementary school library is essential
to the elementary school and its functions should
be closely related to the program of the school which
it serves. This was evident in the literature that
discussed the functions of the elementary school
library. Reference to the ftinctions appeared more
frequently than any other category by being described
nine times in the 11 references which discussed the
elementary school library. Of the nine, three each
used the terms, "materials center," and "reading
guidance center," Other terms mentioned in one
reference each were: "core of the school," "nerve
center," and "functional unit" (see Table 4)•
The term "fmctional unit" seemed to have
been used to describe the functions of the library
in every good school. This reference pointed out
that American life, and its relation to the world
problems, has embarked upon certain changes that
have modified the curriculum and the procedtires of
education. The one significant change being the
new emphasis upon the principle that the text and
other books and materials are aids to thinking and
not the sole source of Information and ends in
TABLE ij.
FUNCTIONS OP THE LIBRARY BY NUMBER OF REFERENCES
Topics Number of References
Treating Topics
Reading Guidance Center 3
Materials Center 3
Core of the School 1
Nerve Center 1
Functional Unit 1
themselves. Furthermore, the library is more than
a repository from which books may be drawn by
assignment, but instead a workroom where pupils
learn, mder guidance, to use materials for
themselves as Individuals and as a group.^
Upon describing the functions of the
elementary school library as the "core of the
school," one reference pointed out that the
modern elementary school library has assumed
certain functions in the program of educating the
pupil, and these functions are as follows:
1. To provide a collection of selected
reading material including dictionaries,
encyclopedias, books, and magazines.
^William T. Melcholr, Instructional Supervision
A Guide to Modern Practice (Boston: D. C, Heath, Co.,
1950), p. ^87.
2. To provide guidance for pupils in the
selection and use of reading materials
in order to enable them to save time
and to stimulate proper educational
growth.
3. To provide an atmosphere and environment
which is conducive to developing in pupils
an appreciation for good literat\are and
strong motives for and permanent interest
in reading.
4. To furnish instruction in the use of
libraries and in library etiquette.l
Internal Organization and Administration
The focal point of the library is its
organization and administration, because if there
is a deficiency in these areas the library cannot
serve to its fullest capacity. Internal organization
and administration were discussed in eight references
and appeared second in the order of frequency. The
classroom library was the major category discussed
under this heading by being referred to five times.
The five references indicated that each classroom
needed a library of its own, but the classroom library
should not take precedence over the central library,
because it is needed so that specific books can be
drawn from its collections by both teachers and students.
One reference mentioned that the central library is
^James H. Dougherty, Prank Herman Gorman,
Claude Anderson Phillips. Elementary School
Organization and Management (New York: Macmillan
Cor,-Ty36)7 p. 4UV.
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needed so that certain books, such as reference
sets, dictionaries and other materials can be
accessible to the entire school. If classroom
libraries are used without a central library, it
would require cooperation and planning on the part
of the teachers and librarian.^ Another reference
mentioned that a grade library has been housed in
the classroom in many systems, but with extended
use of facilities it becomes necessary to work out
some plans for avoiding duplication of books and
waste of time on the part of the pupils in using
the books.^
The relationships of the library to the
curriculum, and of the principal, librarian, and
staff to each other are of utmost importance,
because without cooperation and planning the library
cannot become an integral part of the school program.
These relationships were discussed in four of the
references and library-curriculum relationships were
mentioned in all four. One of the four mentioned
that teachers needed materials on many levels to
care for the range of abilities within the classroom.
^Calvin Grieder and Everett Rosenstengel.
Public School Administration (New York; Ronald Press
Co., 1954)» P* 248.
^Pred Engelhard!. Public School Organization
and Administration (New York; Ginn and CoT, 1931)»
p. 14.13.
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Consequently, the process of checking out large
quantities of materials to classrooms should be
simplified. Besides, there should be a large
enough variety of materials and they should be
administered in such a way that teachers can
get the materials when they are needed.^ The
relationships of principals and librarians were
referred to in three books. One of the three books
mentioned that the librarian's usefulness is
extended when the principal knows how to strengthen
the cooperation between teachers and librarians,
and in like manner, the principal's role is enhanced
when he understands the school's "storehouse” for
learning.2
Teachers should not expect privileges that
are not accorded other borrowers without first
arranging for such special privileges with the
librarian; this was pointed out in one of the two
references which discussed relationships of teachers
and librarians*^
^Albert H. Shuster, Leadership in School
Administration and Supervision (Boston: Houghton
Mifflin Co., 193tt). P-
^Ibid., p, 14.27,
^Dougherty, op, cit., p, I4.2I4.,
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Reference to pupil assistants was made in a
general way in one of the books examined. This
reference indicated that the librarian could use
untrained help but should refrain from using such
services for discharging professional duties^ (see
Table 5).
TABLE 5





Relationship of Principal and
Librarian.. 3




It is partially the responsibility of the
librarian to see that the library is integrated
into the total school program; however, in order
to do this effectively the librarian must possess
professional training along with administrative and
executive ability. According to the literature
^Shuster, op. cit., p. 432.
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analyzed, personnel was discussed six times and
appeared third in the order of frequency. Training
of the librarian was discussed in all six references.
One of the six references mentioned that the librarian
should be a highly skilled and a well-prepared person
who can be utilized as a resource individual,!
This fact was further emphasized in another reference
which explained that there should be a well-trained
librarian in each school so that she can assist the
teachers in motivating each pupil to read at home and
2
at school. Types of librarians were discussed in
three references; one mentioned co-ordinator, another
part-time librarian who may serve several schools,
and still another suggested that schools were in
need of full-time trained librarians (see Table 6),
Physical Facilities
The physical facilities of the library
determine to an extent the effectiveness of the
service rendered; therefore, where the library is
housed and the types of furnishings and equipment
^Shuster, op. cit., p. 433.
^Roscoe Cramer and Otto E, Domian, Administration
and Supervision in the Elementary School (New 'iJ'ork:










are important. Physical facilities were discussed
five times. Of the five, one mentioned that the
library, like other parts of the elementary school,
was equipped for the purpose of accommodating
children; therefore, child-size chairs, tables and
stacks should be provided and should vary in size
to fit the needs of children from kindergarten upward,^
Special areas were mentioned in four of the
five references. Areas most frequently mentioned
were: workroom, office space and preview and
listening rooms. One of the four references explained
that the librarian must have adequate work and office
space, with desk, filing cabinet, typewriter and other
essential office needs. Also, in some situations
^Shuster, op. cit., p. 430
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the workroom may be part of an office but if the
librarian’s potential as a reading counselor is
to be realized this arrangement is inadequate.^
The size of the shelves was mentioned only once.
One reference suggested that the walls should
be painted in soft pastel shades and that the windows
should have attractive drapes.
Upon considering furniture and equipment,
one reference mentioned that the circulation desk,
card catalog and other equipment should facilitate
the child’s use, and another mentioned the book














The appearance of the library sets the
stage for conducive library use; therefore, it
should be very attractive and have special appeal
to its users. In references analyzed, points
mentioned \jnder publicity and promotion were:
attractive bulletin boards in two references;
utilization of newspapers and magazines for
publicity pvirposes in two references; and
exhibits, displays and browsing corners were dis¬
cussed in one reference each. One of the references
mentioned that pictures, posters and maps of fairy¬
land characters would have special appeal to the
primary grades, and would, therefore, serve as an
excellent means of promoting the library.^
Selecting and Ordering
The library would be of greater value to
the school if the teachers, along with the librarian,
are involved in the selection of materials. Prom
the foxxr references that discussed this topic, one
mentioned that book selection should be made by
teachers and the librarian. It was suggested in
another reference that suitable book lists are of
^Frederick E. Bolton, Raymond C. Thomas, and
John H. Jessup, The Beginning Superintendent (New York:
Macmillan Co., 1937)» P« 210.
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great assistance to both librarian and teachers
and such lists may be secured by writing the state
library consultant.1
Upon considering numerical adequacy when
ordering books, Albert H, Shuster pointed out that
the American Library Association* s 194^ recommendation
of $1.50 per pupil is insufficient for current
economic conditions, and that one book per child is
a better recommendation, thus insxiring an adequate
continuous flow of new materials into the library.^
Perhaps a better recommendation according to Harlan L.
Hagman, would be the one sviggested by Mary P. Douglas,
that is, a minimum of five books per pupil with 10
books per pupil regarded as average.3
Library Instruction
Since the modern elementary school library
has or should have a wide variety of materials,
instruction in the use of them must be thorough if
the users are to reap the full benefit. Library
instruction was mentioned in four references. One
of the references described a day’s activity in the
^Shuster, op. cit., p. i}.29.
%bid.. p. 4-30.
3Harlan L. Hagman, Administration of Elementary
Schools (New York: McGraw-Hill, 195^>)* P* 2B8.
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library which ranged from storytelling to instructing
students on how to look up information.^ Another
reference pointed out that Gardiner strongly urges
the use of the plan which calls for the principal
to schedule each class for daily use of the library.
Nevertheless, there may be merit in this plan but
time must be allowed for browsing and library instruction.^
Still it was indicated in several references that
the teacher as well as the librarian could give
instruction on the use of the library.
financial Support and Maintenance
According to the references which discussed
financial support and maintenance of the library,
it seems that the library is the last area of the
school to be considered for a sufficient amoxint of
money for its maintenance. Allocation of expenditures
for other purposes appear to be quite sizable. Of
the references dealing with finance, one pointed out
that appropriations for books and other teaching
materials are often very limited in proportion to
allocations for other piirposes. Sometimes money for
floor polishers, a fence at the side of the school
yard, or furniture is much easier to secure than
^Bolton, op, clt., p. 210.
2shuster, op. cit., p. 428•
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are fmds for books,^
Organization of Collections
The library is indispensable when it is
effectively organized so that the collections are
readily accessible to its users. Organization of
materials discussed or referred to in three of the
references. Of the three, one merely mentioned
that the collections should be kept up to date.
Non-book materials were mentioned in two of the
references. One of the two references pointed out
that unit teaching in the modern school has created
a need for a wealth of materials: books, magazines,
pamphlets, bulletins, pictures, maps, charts, and
other instructional aids. Moreover, if these
materials are to be used effectively and economically
they must be cataloged, housed and maintained.
Furthermore, new materials must be selected and
obsolete or worn out materials discarded.^ It was
Indicated in one reference that there should be an
adequate supply of newspapers and periodicals because
they contain information on a great variety of subjects,
^Hagman, op, cit., p. 286.
‘^Shuster, op, cit., p, 4-26.
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External Organization
The external organization of the library
received little or no attention* One reference
merely mentioned that even the smallest one-room
elementary school needed a core of reference books
supplemented by a changing collection of materials





This study was designed to show quantitatively
and qualitatively the treatment given to the elementary
school library in books dealing with administration
and supervision of elementary schools. In order to
locate books on the subject, the card catalogs of
the Trevor Arnett Library of Atlanta University and
the Atlanta Public Library were checked for books on
elementary school administration and supervision.
There were I4.6 books analyzed for this study.
The data presented here show that 11 or 23 percent
of the 4^ books contained information on the
elementary school library. In regard to this point,
it is very significant that seven of the 11 books
were published diiring the decade from 1950 through
1959* and two were published during the decade from
1930 through 1939* Another book which treated the
elementary school library was published during the
decade from 194o through 1949* During the decades
from 1920 through I929 and 1910 through I919 there
were no references to the elementary school library
in books examined that were published during that
time. Notwithstanding, it is not surprising since
educators did not recognize the need for the elemen¬
tary school library until 19I8. But, on the other
hand, one would assume that books published after
27
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the decade from I920 through I929, would contain a
wealth of information on the subject, especially
those published during the 1960's, Nevertheless,
dvtPing the period from i960 through I96I4. only one
of the three books examined which were published
during this period discussed the elementary school
library (see Table 2),
It seems, in terms of space, that the
elementary school library is of little or no
importance to the authors and that its importance
appears to retrogress, which can be substantiated
by the amount of space or number of lines devoted
to the elementary school library by years (see
Table 2), Furthermore, there was only one book
out of the 11 that treated the elementary school
by devoting a whole chapter to the subject and this
chapter contained only l65 lines. However, as many
as 433 lines were located in one book (see Table 3)•
Another point which was significant to this
study was the range of the total number of pages in
each of the 11 books and the percentage of lines in
the books that treated the elementary school library.
The largest number of pages found in any one of the
11 books was 622 and the smallest was 3^6, Only
one of the 11 books devoted as much as three per cent
of the lines in the total book to the elementary
29
school library (see Table 3),
The following phases which were based on the
contents of Gardiner's Administering Library Service
in the Elementary School,^ were used to evaluate the
books; (1) functions of the library, (2) internal
organization and administration, (3) personnel, (4)
physical facilities, (5) publicity and promotion,
(6) selecting and ordering, (7) library instruction,
(8) financial support and maintenance, (9) organiza¬
tion of collections, and (10) external organization.
An analysis of the above phases revealed the
following: the fimctions of the elementary school
library appeared more frequently than did any other
phase treated by being referred to nine times in the
11 books, with emphasis on "reading guidance center"
and "materials center," Internal organization and
administration appeared second in the order of fre¬
quency by being mentioned in eight references. The
classroom library was the major topic emphasized
under this phase. Five of the books pointed out
that the classroom library should be supplemented
by the central library (see Table 4)•
In the order of frequency, personnel appeared
third by being discussed six times. Training of the
^Gardiner, op. cit.
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librarian took precedence over all other topics
included in this phase. Moreover, all six references
suggested that the librarian should be a highly skilled
and a well-trained individual. Physical facilities
were discussed in five of the references. It was
pointed out that the library like other parts of the
elementary school was equipped for the purpose of
accommodating children; therefore, the furniture
should vary in size to fit the needs of children of
all sizes.
The following areas of school llbrarianshlp
received equal treatment by being mentioned in foior
references each: publicity and promotion, selecting
ordering, library instruction, financial support and
maintenance, and organization of collections. Points
emphasized \inder these areas were: attractive
bulletin boards and utilization of newspapers and
magazines for publicity purposes; cooperation of
librarians and teachers in selecting and ordering
books, and in giving instruction in the use of the
library; adequate financial support for the library;
cataloging library materials; adequate reference
materials and well-stocked classroom collections.
There were topics included under each phase
of this study which were not mentioned in the 11
31
books that discussed the elementary school library.
Furthermore, according to Gardiner these topics are
essential to the administration and organization of
the elementary school library. The topics which were
omitted are: vocational guidance, library clubs,
supervisors and directors, committee and conference
rooms, book fairs, policies regarding selecting and
ordering material, annual budget and sources of
finance, and cataloging and classification of books
in centralized, cooperative and in individual schools.
Since little treatment was given the elemen¬
tary school library in the books analyzed, then,
those school administrators and superintendents who
read the books would certainly not have any basis
for concluding that the elementary school library
was basic and essential to the elementary school
program. In view of this, it is recommended that
colleges should include in their curricula either
a separate course in school library administration
and organization or well-planned units on the
elementary school library. Furthermore, school
librarians as individuals in organized professional
groups on the regional, state and national levels
should call to the attention of authors and publishers
of books dealing with elementary school administra¬
tion and supervision the serious omission of
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information concerning the school library. It is
fxirther recommended that each public school system
have library workshops involving superintendents,
principals and librarians in order to acquaint
teachers and administrators with the basic functions
of the school library.
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Ayer, Pred C, Fundamentals of Instructional Super¬
vision. New York: Harper & Brothers, 1954»
Barr, A. S,, Burton, William H. and Brueckner, Leo J.
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Co., 192b.
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Boston: D. C. Heath & Co., 1953.
i^Bolton, Frederick Elmer, Thomas, Raymond Cole, and
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Superintendent. New Yorkl The Macmillan
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The Macmillan Co., 1952»
Burton, William H. Supervision and the Improvement
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Democratic Administration. New York: Harper &
Brothers, 19^2.
Campbell, Roald P., and Gregg, Russell (eds.)
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Ramseyer, John A. Instinictlon to Educational
Administration. Boston: Allyn and Bacon Inc.,
Publishers, 1958•
Cooke, Dennis H. Administering the Teaching Personnel.
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